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Pupil premium strategy statement

This statement details how we intend to use pupil premium and recovery funding, both in the short term- this
academic year- whilst also indicating some challenges which are likely to take longer to address and so will b
addressed by subsequent funding in future years.

School overview

Detail

School name

Number of pupils in school
Proportion (%) of pupil premium eligible pupils

Academic year/years that our current pupil premium
strategy plan covers (3-year plans are recommended)

Date this statement was published
Date on which it will be reviewed

Statement authorised by

Pupil premium lead

Governor / Trustee lead

Funding overview

Detail

Pupil premium funding allocation this academic year

Recovery premium funding allocation this academic year

Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

Total budget for this academic year
If your school is an academy in a trust that pools this

funding, state the amount available to your school this

academic year

Data

St. Anne’s Catholic
Academy

208
41.8%

2021/2022 to
2024/2025

July 2022
July 2025

Sinead Smith

Senior Executive
Principal

Siana Neal

John Dyer, lead for
disadvantaged pupils

Amount

£131,805

£131,805




Part A: Pupil premium strategy plan

Statement of intent

Within the Holy Spirit MAC, we aim to ensure that all pupils are enabled to achieve their full
human potential. This includes achieving outstanding academic progress and attainment in
relation to each child’s starting point but we also strive for so much more. We aim to ensure that
all pupils are enabled to access a broad range of experiences and opportunities beyond the
formal curriculum — these experiences and opportunities are outlined in the Holy Spirit
Experience which was first published in September 2018, with subsequent publications in
September 2019 and December 2021.

We recognise that there are many different challenges facing disadvantaged young people
today, particularly in a post- pandemic climate. With this in mind, we have planned spending of
both Pupil Premium funding and Covid Recovery Funding in light of the specific needs we know
our disadvantaged pupils have. We aim to ensure that academic, social and emotional needs
are met and we employ a range of strategies to achieve this aim, regardless of the ability of an
individual pupil.

We know that for all pupils, the highest quality teaching is what makes the most difference to
how well pupils achieve. For this reason, we invest in the professional development of staff and
ensure they have the pedagogy and subject knowledge required to meet the needs of all learners
and specifically the needs of pupils facing the greatest challenges in their life beyond school.

Our approach to rapid recovery following the pandemic is consistent across each school in the
Holy Spirit MAC but it is further tailored for specific pupils who are at a greater disadvantage than
their peers. We understand the increased financial pressure on our families and therefore the
number of pupils at risk of underachievement as a result of deprivation factors. For this reason,
our support for pupils and their families is very much holistic. Parents and pupils are enabled to
contact senior leaders directly both within and beyond the school day if they require support of a
practical or pastoral nature.

We recognise each pupil within the Holy Spirit MAC as being individual and unique and so too
are the challenges and barriers they face. Therefore, we continually seek to ensure that we are
responsive to the ever-evolving needs of our pupils and we support leaders in their decision
making about the application of funding by ensuring the approach they take is underpinned by
research and an evidence based knowledge of what works best.

In order to ensure our approach is effective and positively impacts pupils and their families, we
will:

Ensure we have the highest expectation of all pupils, including disadvantaged pupils,
and challenge them appropriately in their learning.

Be responsive and quick to act when we identify a barrier which affects learning.
Continue to develop a culture in which all staff share the drive and aspiration to secure
success and outcomes for all pupils, particularly those identified to be at a
disadvantage.




Challenges

From assessment, observation, knowledge of our families and children, we have identified the
following challenges and barriers which could negatively impact the achievement, well-being and life
chances of the children.

Challenge Detail of challenge

1 On entry to school, children are displaying low levels of language acquisition. It
is evident that, for many children, the impact of missing a significant amount of
their early years’ education has resulted in them being less prepared to
progress in their learning.

Many families are experiencing financial barriers which are unprecedented.
This is not only impacted the ability of parents to ensure their child is
appropriately prepared for school, i.e. through the provision of uniform etc, but
it is also having a significant impact on the stress experienced by parents,
which in turn impacts children’s well-being.

Children at all stages of their education have increased gaps in their phonic
knowledge, which in turn is having a negative impact on progress in both
reading and writing.

Across the curriculum, children have increased gaps in their knowledge and
skills, particularly where engagement in remote education was lower. Similarly,
where there was lower meaningful engagement in remote education, children
are less able to recall what came before and what is likely to come next in their
learning.

There is increased evidence of children experiencing stress, anxiety, a loss of
confidence and other social and emotional challenges. This is impacting
children’s ability to fully access learning to actively engage in wider learning
opportunities.

The attendance of some specific disadvantaged pupils has negatively affected
learning progress.

Many children are now appearing to have compromised health, including being
overweight and physically unable to engage in strenuous exercise.

Many children experience reduced physical movement and are now appearing
to have compromised health, including being overweight and physically unable
to engage in strenuous exercise.




Intended outcomes

By the end of our current strategy plan, we intend to achieve the following outcomes:

Intended outcome

Language skills and use of vocabulary
among disadvantaged pupils will be
improved.

Financial barriers will be removed as a
challenge which could impact the
achievement of disadvantaged pupils.

The gap in phonic knowledge for
disadvantaged children will be closed
leading to improved attainment in
reading.

The gaps across the curriculum in
knowledge and skills acquisition for
disadvantaged children will be closed,
allowing them to put their learning in
context.

Social and emotional challenges will not
impact the achievement of
disadvantaged children and they will
have evidently improved confidence.

Attendance of disadvantaged children
will improve to be broadly in line with
their peers.

Disadvantaged children will access a
full, broad range of learning
opportunities and experiences, as
outlined in the Holy Spirit Experience.

Success criteria

Assessments and observations indicate
significantly improved oral language among
disadvantaged pupils. This is evident when
triangulated with other sources of evidence,
including engagement in lessons, book scrutiny
and ongoing formative assessment.

Financial barriers will not impact the
achievement of disadvantaged children. This
will be evidenced through outcomes and full
engagement in all learning opportunities.

Formative and summative assessments, along
with observation and evidence of work in
books, will reflect improved application of
phonic knowledge in both reading and writing.

Formative and summative assessments, along
with observation and evidence of work in books,
will reflect improved application of skills and
knowledge and retention of prior learning.

Sustained high levels of wellbeing demonstrated
by:
qualitative data from pupils and parents
reduced need for social and emotional
intervention
e improved achievement for disadvantaged
e children
Sustained high attendance demonstrated by:

» the overall absence rate for all pupils being no
more than 4%, and the attendance gap
between disadvantaged pupils and their non
disadvantaged peers being reduced by 6%.
the percentage of all pupils who are
persistently absent being below 7% and the
figure among disadvantaged pupils being no
more than 2% lower than their peers.

Disadvantaged children access the full range of
experiences outlined in the commitments in the
Holy Spirit Experience.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching

Budgeted cost: £44,834

Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Continue to purchase and resource Jo
Jingles, Rugby Tots & MHR club for
EYFS to support Communication and
Language and Physical Development.

There is a strong evidence base that

suggests oral L7

Continuation of Pastoral support

] rogramme
that includes a team across the w

ole school.

i

To continue to use ‘Chatbots’, an interactive Al
tool that helps children orally across KS1 & KS2
to speak in role as a character from a literary
text or historical figure

To improve oracy in KS1 & KS2 by investing
in high quality class texts for independent
reading, shared reading & comprehension
activities. Further focus on PP attainment in
reading at Greater depth.

language interventions, including
dialogic activities such as high-quality
classroom discussion, are inexpensive
to implement with high impacts on
reading:

Oral language interventions

| Toolkit Strand | Education
Endowment Foundation |

EEF

13,7

Continue to deliver our Mental Health and
wellbeing programme across the school
using Public Health England guidelines
and new/existing resources.

Phonics and reading comprehension
approaches have a strong evidence
base that indicates a positive impact on
the accuracy of word reading and

1,3,45

CPD programme for staff to ensure quality first
teaching in all classes. Focus on wellbeing
delivery for all staff.

comprehension particularly for
disadvantaged pupils:

Phonics | Toolkit Strand |
Education Endowment

Provision of high-quality phonics teaching
across the school. Ongoing training for new
staff in Monster Phonics. Focus on attainment
in KS1 at pupil progress meetings.

Foundation | EEF

Review of early comprehension
interventions across KS1 and KS2. Training
for staff to deliver these.

Ensure enhanced provision for learners with
complex need in Annie’s place. This
provision to continue to be bespoke and
delivered by trained staff and a specialist
teacher.

Tuition targeted at specific needs and 1, 3,4,5
knowledge gaps can be effective
method to support low attaining pupils or

those falling behind, both one to one.



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/

Targeted academic support

Budgeted cost: £37,761

Activity

Provision and resourcing of a personalised
rapid intervention program for
disadvantaged pupils in all year groups by
identifying specific gaps in knowledge and
skills. Provide strategies to overcome
these.

Updated training & resources to deliver 1-1

support for disadvantaged children with
identified gaps in learning

Allocate staffing to increase provision of
interventions for children identified as
having aneed for improved
communication and language.

Training and delivery of a phonics
programme to support the development
of early reading for disadvantaged pupils.

To continue to increase capacity of the
pastoral team (Teacher) to support the

Pastoral Lead in the delivery of pastoral
interventions for KS1 & KS2 children.

1:1 Pastoral Support as required based

on needs.

In school, and after school homework
club to ensure all disadvantaged pupils
are able to access the additional learning.
Before/after school booster sessions offered
for all disadvantaged children in Year 6
during the Spring Term.1x TA running an
intervention 8 — 8:30 — Monday to Thursday
from Autumn term.

Support the development of a ‘love of
reading’ for disadvantaged pupils through
the promotion of reading and access to
resources to support reading outside of the
classroom.

Parental workshops lead by KS1 staff on
Phonics, Reading and Maths with an
emphasis on supporting disadvantaged
pupils and their parents.

Parental Workshops led by external
agencies to support parents with ever
growing ICT/Online issues to do with their
child’s use of social media apps with an

Evidence that supports this approach Challenge
number(s)
addressed

Tuition targeted at specific needs and 1,3,4,5
knowledge gaps can be an effective

method to support low attaining pupils

or those falling be- hind, both one-to-

one:

One to one tuition | EEF
(educationendow-
mentfoundation.org.u k)

And in small groups:

Small group tuition | Toolkit Strand |
Education Endowment Foundation |
EEF

The average impact of the Parental
engagement approached is about an
additional four months progress over the
course of a year. There are also higher
impacts for pupils with low prior
attainment

https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning-toolkit/phonics

7



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

emphasis on disadvantaged pupils and their.

parents.

Wider strategies
Budgeted cost: £49,210
Activity

Introduce outdoor play in order to
enhance unstructured times such
as playtimes and lunchtimes,
encouraging pupils play to become
more creative, collaborative,
imaginative and social.

Going for Gold provides a free
opportunity for all students to try a
new sporting activity within school
time.

Provision of Holy Spirit
Experience commitments
ensuring proportional
representation of disadvantaged

pupils.

Provision of sports and extra-
curricular clubs provided free of
charge/ subsidised for
disadvantaged pupils across all
year groups with a focus on
ensuring proportional
representation of disadvantaged

pupils.

Evidence that supports this approach Challenge
number(s)
addressed

Research shows that early childhood 12578
development has a significant impact on T
achievement at school.

There is extensive evidence
associating childhood social and
emotional skills with improved
outcomes at school and in later life
(e.g., improved academic performance,
attitudes, behaviour and relationships
with peers):

EEF_Social_and_Emo

Free weekly second-hand

uniform and resources shop.
Vouchers for any additional uniform
requirements to enable the correct
uniform to be worn.

Provision of breakfast club and after
school clubs for disadvantaged
children. Development of a
programme of activities for after
school club to develop healthy diet
and development of new life skills.

Provision of nurture support through
the continually developing Annie’s
Place, to provide a safe space with
safe adults.

tional Learning.pdf(ed
ucationendowmentfou ndation.org.uk)



https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf

Outdoor Learning Training and the
development of a learning space
(Tiny Forest) to deliver an outdoor
nurture program.

Introduce outdoor play in order to
enhance unstructured times such as
playtimes and lunchtimes,
encouraging pupils play to become
more creative, collaborative,
imaginative and social.

Increased the capacity of the
attendance team in the delivery of
interventions to support

attendance

Embedding principles of good
practice set out in the DfE’s
lmproving School At- tendance
advice.

School taxi service for children

with persistent poor attendance.
Attendance reward program for
families and children.

Introduced the ‘Walking Bus’ to remove
barriers for attendance

Implement specialist provision

for music

Total budgeted cost: £131,805

The DfE guidance has been informed by
engagement with schools that have
significantly reduced levels of absence
and persistent absence.

Ofsted supports a broad and balanced
curriculum. A specialist teacher ensures
all children receive high quality
provision. Schools can see higher

engagement and attendance as a result.

https://www.gov.uk/government/publicati

ons/research-review-series-music

1,2,45,6,7



https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/research-review-series-music
https://www.gov.uk/government/publications/research-review-series-music

Part B: Review of outcomes in the previous academic

year

Pupil premium strategy outcomes
Overview of the School

Total number of pupils on roll

89
Total number of pupils eligible for PPG

Total amount of PPG received £103, 875

Outcomes at EYFS and Key Stage One/key stage two

Disadvantaged

Reception GLD (All) (National 2024)

GLD (National 2024) | GLD (Disadvantaged)

GLD

70%

67%

56%

52%

Year 1

Outcome %

National %

Disadvantaged
(School)

Disadvantaged
(National 2024)

Phonics Screening

73%

80%

75%

68%

Key Stage 2

Outcome %

National %

Disadvantaged

Disadvantaged

(School) (National 2024)

Achieving the expected 77% 12% 68% 58%

standards in Writing

Achieving the expected 90% 73% 89% 62%

standards in Maths

Achieving the expected 80% 72% 14% 59%

standards in SPAG

Achieving the expected 90% 74% 89% 62%

standards in Reading

Achieving the expected 40% 61% 68% 45%

standards in Reading,
Writing & Maths

Achieving the higher 7% 13% 5% 6%

standards in Writing

Achieving the higher 47% 61% 47% 13%

standards in Maths

Achieving the higher 47% 32% 42% 20%

standards in SPAG

Achieving the higher 63% 28% 53% 18%

standards in Reading

Achieving the higher 3% 500 0% 3%
standards in Reading,
Writing & Maths




Support Provided in 2023/24 Evaluation

TEACHING (£44,834) Challenge number(s): 1, 3, 4, 8

* Implementation of Time to Talk programme EYFS staff have undertaken training in the NELI
including training programme through a series of online modules, followed

«  Implementation of Neli Programme including training PY @ live webinar. Both the Teacher and Teaching Assistant
completed Modules 1 and 2, after which the TA continued
and completed the remainder of the course. This
intervention is particularly beneficial for our
disadvantaged pupils with English as an additional
language (EAL).

The training has equipped key staff with in-depth subject
knowledge, enabling them to deliver high-quality
interventions. However, due to increased staff absences
caused by COVID, the implementation has not progressed
as far as initially intended. Despite this, we are confident
that future cohorts will benefit greatly from this
investment in staff development.

Assessment results show improvements in the oral
language skills of targeted EYFS children, specifically in
expressive and receptive vocabulary, listening and
narrative abilities, phonological awareness, and
knowledge of letter sounds. Overall, the communication
and language skills of these pupils are now at least in line
with national averages.

*  Fully develop a Mental Health and Wellbeing The school has implemented a comprehensive Wellbeing
programme across the school using Public Health programme that is delivered throughout all year groups.
England guidelines and new/existing resources Over the course of a term, pupils engage with topics

related to social, emotional, and physical wellbeing. Each
child completes their work in a personal Wellbeing
Journal, providing a space for reflection and learning. The
programme offers opportunities for pupils to explore the
impact of both positive and negative mental health,
recognise the characteristics of good mental health, and
learn practical strategies to maintain their wellbeing and
manage challenges when mental health declines.

CPD programme for staff to ensure quality first
teaching in all classes. Focus on wellbeing delivery for Ongoing staff CPD is documented in the school’s electronic

all staff CPD log. The training programme has allowed key staff to
develop strong subject knowledge, ensuring the delivery
of high-quality interventions.

Release of subject leads for staff to ensure quality first Subject Leads have continued to provide effective support

teaching in all classes. Focus on Wellbeing delivery for and challenge for staff, ensuring that pupils’ needs are met
all staff and the curriculum is appropriately adapted. Feedback

from pupils who participated in targeted 1:1 and small
group tuition was overwhelmingly positive, with all
reporting increased confidence and improved ability in the
focus areas. This progress was further validated through
formal assessments and attainment data. As a result, the




Support for the development of language and physical
development

Development of a pastoral team to support the mental
health and wellbeing of children.

Interventions for Year 6 including early morning or after
school Maths boosters.

vast majority of pupils who received targeted
interventions are now back ‘on track’ to maintain or
exceed their pre-lockdown levels of attainment.

Training for 4 members of staff on Early Help to early
intervention and support for families as well as providing a
bridge between school and counselling sessions. 8 Families
engaged with the Early Help Pathways and the children
have responded well to having a trusted adult to talk to
regularly and when needed.

Implementation of provision such as Annie’s Adventurers,
proved popular with the children and ensured their time
to socialise and talk was structures in a caring, safe and
sun environment.

Children were provided with CPG books to assist with
home learning.

The development of a dedicated pastoral team has had a
significant impact on supporting the mental health and
wellbeing of pupils across the school. The team provides
targeted and responsive support, helping children feel
safe, valued, and emotionally secure. As a result, there has
been a noticeable improvement in pupils’ emotional
resilience, behaviour, and engagement with learning. Staff
now have a clear referral pathway for concerns, and pupils
benefit from earlier intervention, reducing the risk of

issues escalating. The pastoral team has also strengthened

links with families, contributing to a more holistic
approach to pupil wellbeing.

Targeted interventions for Year 6, including early morning
and after-school Maths booster sessions, have had a
positive impact on pupil outcomes. These sessions
provided additional learning time, allowing for focused
support on key areas of the curriculum. As a result, pupils
demonstrated increased confidence, improved
mathematical fluency, and stronger problem-solving skills.
Formal assessments showed measurable progress, with
many pupils meeting or exceeding their end-of-year
targets. The boosters also contributed to closing gaps in
learning and better preparing pupils for transition to
secondary school.




Support Provided in 2023/24 Evaluation

WIDER STRATEGIES (£49,210) Challenge number(s): 1,2,5,6,7, 8

This year, we relaunched the HSE (Health, Social, and
Emotional) offer for all pupils, with a strong focus on
ensuring access for disadvantaged children. All
opportunities outlined in the HSE programme are clearly
communicated to families of disadvantaged pupils,
enabling full participation in the range of activities
provided. Educational visits have been planned to ensure
that each year group experiences at least one trip linked
to their curriculum. Residential trips also took place: Year
4 enjoyed an overnight stay at St Cassian’s, Year 5 spent
two nights at Whitemore Lakes, and Year 6 participated in
a three-night residential in Cornwall, complete with a
structured itinerary of activities. Pupils in receipt of Pupil
Premium were financially supported to ensure they could
attend alongside their peers.

*  Provision of Holy Spirit Experience commitments for
all disadvantaged pupils.

Provision of sports and extra-curricular clubs provided A wide range of after-school clubs has been offered

free of charge/subsidised for disadvantaged pupils throughout this academic year, catering to all age groups.

across all year groups. Subsidised places were reserved for disadvantaged pupils,
who were given priority access to secure places in clubs of
their choice. Uptake of these places has been strong, with
certain clubs proving particularly popular among pupils.

Uniform vouchers to enable the correct uniform to be We continue to support families throughout the year with

worn. the provision of school uniform, particularly where
financial constraints make it difficult to purchase essential
items. In addition to offering pre-loved uniform to help
supplement supplies, we have developed our Family Bank
this year. This initiative provides access not only to pre-
loved uniform but also to shoes, coats, hats, scarves,
gloves, food items (such as pasta and tinned goods), and
household essentials like washing tablets. The Family
Bank is open daily from 8:30am to 9:30am and has been
widely accessed and well-utilised by families across the
school community.

*  Provision of breakfast club clubs for disadvantaged Foodbank deliveries and food vouchers have been
children. provided to vulnerable families as needed. Families and

children are also encouraged to attend Breakfast Club
when it is identified as beneficial for their ongoing
support. A variety of activities have been organised to
give disadvantaged pupils opportunities to develop new
skills, including arts and crafts and cooking. Alternative
breakfast options were introduced and became especially
popular on Fridays, with children able to choose what to
try the following week. Additionally, after-school clubs
offered supervised homework sessions with resources and
support, which were well received. All disadvantaged




pupils are given priority booking slots to ensure access to
these opportunities.

This year, all pupils have participated in weekly Wellbeing
lessons, with a focus on integrating mental health
awareness into the curriculum. EYFS and KS1 classes used
the ‘iMoves’ programme, while KS2 engaged with
‘Wellbeing in 15’. Staff received CPD training on delivering
these lessons effectively and on how to collaborate with
the Pastoral team to identify children who may need
additional support. Learning Mentors also provided
training for TAs across the school, offering strategies to
better support the emotional needs of the children they
work with. As a result, enhanced Emotional Coaching
support is planned to be included in next year’s Pupil
Premium plan.

* Embedding a mental health and wellbeing focus within
the curriculum including staff CPD

At the start of the school year, parents attended
workshops led by Connect for Health covering topics such
as sleep and anxiety. Although we were unable to fully
implement our planned programme of support due to the
limited availability of the professionals involved, we
remain committed to continuing and expanding this
provision. Several workshop dates for the Autumn term
have already been scheduled.

Develop a programme of provision across the
academic year, of workshops for parents to support
wellbing issues led by the school pastoral team and
speakers from Warwickshire Family Information
Service

Total PPG Expenditure £103,875




Further Information
Additional activity
In the Holy Spirit MAC, we work to ensure that we do not solely rely on pupil premium or recovery
funding to meet the needs of all pupils. Additional provision which is not funded in this way includes:
* Cross MAC support and validation of judgements about the quality of teaching across the
school. Validation is followed by a bespoke programme of support to improve the quality of
teaching ensuring the needs of all children, including the most disadvantaged are met.

Additional opportunities offered in the Holy Spirit Experience which cannot be met through the
funding available. These include: provision of residential trips; visits to theatres, museums,
concerts, sporting events etc.

Planning, implementation, and evaluation

We are constantly seeking to improve and so routinely commission an external pupil premium
review. The evidence of impact gathered from this and other sources informs the decisions we make
about how to spend future funding.

In planning for spending we also consider the needs of each individual pupil. Internally we keep a
record of the individual needs of each pupil supported by pupil premium funding and we map this
against our overall strategy. This ensures that we have a targeted and child centred approach to

spending which is rooted in a secure understanding of the needs of each child and their family.

We support our decision making with evidence and use the EEF’s implementation guidance to help
us develop our strategy. We then have a programme of regular review of the impact of the provision
in place and we alter our approach as necessary to ensure maximum benefit for each child.

Whilst we understand that several of our aims are longer term, we always seek to address identified
needs as rapidly as possible. For this reason, much of the plan aims to address the first layer of each
challenge within this academic year, whilst also maintaining an understanding that there will be
further improvement needed against each highlighted challenge in subsequent years.



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

